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Carnegie Foundation Definition

• Community Engagement describes the
collaboration between institutions of higher
education and their larger communities
(local, regional/state, national, global) for
the mutually beneficial exchange of
knowledge and resources in a context of
partnership and reciprocity
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TERMS AND DEFINITIONS
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Varying Terminology

• The Scholarship of Engagement
• Engaged Scholarship
• Public Scholarship
• Community-Engaged Scholarship
• Faculty Engagement
• Scholarly Engagement
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Varying Terminology

• Faculty Engagement in Public Scholarship
• Critical Engagement
• Publicly Engaged Scholars
• Faculty Involvement in Community

Engagement
• Outreach Scholarship
• Engagement in Civic Life
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ORIGINS
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Selected Origins

• Land Grant Mission: Outreach
and Extension

• Chicago School of Sociology
• International & Community

Development
• Participatory Action Research
• Scholarship Reconsidered-

Ernest Boyer
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Chicago School of Sociology
I would have American scholars, especially in the social
sciences, declare their independence of do-nothing
traditions. I would have them repeal the law of custom
which bars marriage of thought with action. I would
have them become more scholarly by enriching the
wisdom which comes from knowing with the larger
wisdom which comes from doing. I would have them
advance from knowledge of facts to knowledge of
forces, and from the knowledge of forces to control of
forces in the interest of more complete social and
personal life.

Small, A. W. 1896. Scholarship and social agitation. American Journal of
Sociology 1 (5): 564–82. 10



Land Grant Mission

• (The)”whole
trend of
education is to
put the scholar
into the actual
work of the
world.”

Liberty Hyde Bailey,
“The Training of
Farmers. 1909. (Dean
of the NY State
College of Agriculture,
1909-1913.)

Cited in Peters et al.,
2005.
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SCHOLARSHIP
RECONSIDERED

Ernst Boyer
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Scholarship Reconsidered

• Discovery involves adding to the stock of
human knowledge.

• Integration  involves making connections
across disciplines that lead to new
understandings.

• Application  involves turning knowledge into
use by addressing real-world problem
solving.

• Teaching involves passing knowledge or
understanding on to others.

Ernest Boyer, Scholarship Reconsidered, 1990.
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The Scholarship of Engagement

• American colleges and universities are “one
of the greatest hopes for intellectual and
civic progress in this country. I am
convinced that for this hope to be fulfilled,
the academy must become a more vigorous
partner in the search for answers to our most
pressing social, civic, economic, and moral
problems, and must reaffirm its historic
commitment to what I call the scholarship
of engagement.”

                                     Ernest Boyer, The Scholarship of Engagement. 1996. 14



From Application to Engagement

• The Scholarship of Application “builds on
established academic epistemology,
assumes that knowledge is generated in the
university or college and then applied to
external contexts with knowledge flowing
in one direction, out of the academy.”

O’Meara and Rice, Faculty Priorities Reconsidered (2005).
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From Application to Engagement
• The Scholarship of Engagement “requires going

beyond the expert model that often gets in the way of
constructive university-community
collaboration…calls on faculty to move beyond
‘outreach,’…asks scholars to go beyond ‘service,’
with its overtones of noblesse oblige. What it
emphasizes is genuine collaboration: that the learning
and teaching be multidirectional and the expertise
shared. It represents a basic reconceptualization of
faculty involvement in community-based work.”

O’Meara and Rice, Faculty Priorities Reconsidered (2005).
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Core Value:Core Value: ReciprocityReciprocity
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ReciprocityReciprocity

   “I am convinced that ultimately, the
scholarship of engagement also means
creating a special climate in which the
academic and civic cultures communicate
more continuously and more creatively with
each other…enriching the quality of life for
us all.”

              Ernest Boyer, The Scholarship of Engagement
(1996)
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ENGAGED SCHOLARSHIP
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Engaged Scholarship: A Guide for
Organizational and Social Research

by Andrew H. Van de Ven, (Oxford Univ. Press, 2007)
• Engaged scholarship is defined as a

participative form of research for obtaining
the different perspectives of key
stakeholders (researchers, users, clients,
sponsors, and practitioners) in studying
complex problems. By involving others and
leveraging their different kinds of
knowledge, engaged scholarship can
produce knowledge that is more penetrating
and insightful than when scholars or
practitioners work on the problems alone.
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What is the Scholarship of Engagement?
• It engages faculty in academically relevant work that

simultaneously meets campus mission and goals as
well as community needs.

• Engagement is a scholarly agenda that incorporates
community issues and which can be within or
integrative across teaching, research, and service.

• In this definition, community is broadly defined to
include audiences external to the campus that are part
of a collaborative process that contributes to the
public good.

The National Review Board for the Scholarship of Engagement 21



Engagement and Integrated Faculty
Roles

Engagement

Engaged Pedagogy
Professional Service

(Collaborative 
Practice)

Community-Based
Research
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Engaged Scholarly Work Across
the Faculty Roles

• Pedagogy: “faculty members need to rethink their
relationship to students, the larger community, and
many of their assumptions about teaching.”

• Research: “Community-based research calls for a
realignment of the relationship of local and
cosmopolitan knowledge.”

• Service: The Scholarship of Engagement “transforms
service into collaborative practice.”

O’Meara and Rice, Faculty Priorities Reconsidered (2005).
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The New Production of Knowledge

• traditional academic knowledge generation -
the dominant position in the academy that
all valid knowledge is rational, analytic, and
positivist (pure, disciplinary, homogeneous,
expert-led, supply-driven, hierarchical, peer
reviewed, and almost exclusively
university-based)

Gibbons et al., 1994
24



ASSESSING AND REWARDING
ENGAGED SCHOLARSHIP
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“A university’s values are most clearly
described by its promotion and tenure
policy and by the criteria used to evaluate
faculty members”

Conrad Weiser et. al. (2000) Scholarship Unbound for the
21st Century
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Five Considerations

1. Create room for multiple forms of scholarship
2. Have community engagement “count” across the

faculty roles
3. Clearly define what community engagement

means and specify evidence for demonstrating
engaged scholarly work

4. Codify the norms of reciprocity in policy
documents

5. Provide professional development for evaluating
community-engaged scholarship
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     Standards of Scholarship: Criteria
National Review Board for the Scholarship of Engagement
[Scholarship Assessed,1997]

Goals/QuestionsGoals/Questions
Context of theory, literature, best practicesContext of theory, literature, best practices
MethodsMethods
ResultsResults
Communication/disseminationCommunication/dissemination
Reflective critiqueReflective critique
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Scholarship of Engagement Results
• Does the scholar achieve the goals?
• Does the scholar's work add consequentially to the discipline

and to the community?
• Does the scholar's work open additional areas for further

exploration and collaboration?
• Does the scholar's work achieve impact or change? Are those

outcomes evaluated and by whom?
• Does the scholar's work make a contribution consistent with

the purpose and target of the work over a period of time?



Publication and Peer Review

   “Documentation must be open to a more eclectic
array of materials in order to treat newer forms of
scholarship fairly. This would mean including
more genres of published and unpublished
work…It is important to recognize that
appropriate and credible reviewers may be found
not only among fellow specialist and current
students but also among former students, clients,
non-academic authorities, and practitioners in the
field.”

                Glassick, Huber, Maeroff, Scholarship Assessed (1997)
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CREATING ENGAGED
SCHOLARSHIP
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             Foundational Indicators-2006

• Institutional Commitment
• Institutional Identity and Culture

• Curricular Engagement
• Outreach and Partnerships
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Carnegie Classification Question

Do the institutional policies for
promotion and tenure reward the
scholarship of community
engagement?”
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Sub questions

• Sub-Question A: “If yes, how does the
institution categorize the community
engagement scholarship? (Service,
Scholarship of Application, other)”

• Sub-Question B: “If no, is there work in
progress to revise the promotion and tenure
guidelines to reward the scholarship of
community engagement?”
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An Analysis of Faculty Reward
Policies

for Engaged Scholarship
at Carnegie Classified Community

Engaged Institutions
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Research Question

To what extent have higher education
institutions that are committed to
community engagement reshaped
institutional reward policies in ways that
create explicit incentives for faculty to
undertake community engaged scholarship ?
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    Transformation (1) alters the culture of
the institution by changing select
underlying assumptions and
institutional behaviors, processes, and
products; (2) is deep and pervasive,
affecting the whole institution; (3) is
intentional; and (4) occurs over time.
(Eckel, Hill & Green, 1998)



Policies are in
transition.

A few campuses indicated no change in
policies; a few demonstrated that
change to policies had been
implemented; some  were changing
policies.

Variation in
discourse.

Wide variation in the terminology and
meaning that is used to describe
community engagement.,

Community
engagement
across the faculty
role

Community engagement defines the
faculty role differently and with great
variation. There is some indication that
it is associated with an integrated
faculty role.

The challenge of
reciprocity.

The dominant framing of engagement is
application of academic knowledge,
with little evidence of a shift to
reciprocity with communities.
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Standards of Scholarship: Criteria

National Review Board for the Scholarship of
Engagement

[Scholarship Assessed: A Special Report on Faculty Evaluation,
(Glassick, Huber & Maeroff, 1997)]

Goals/Questions
Context of theory, literature, best practices

Methods
Results

Communication/dissemination
Reflective critique
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ResourcesResources

• National Review Board for the Scholarship of Engagement
(www.scholarshipofengagement.org)

• Imagining America
Specifying the Scholarship of Engagement: A Knowledge
Base for Community Projects in the Arts,Humanities, and
Design
(http://www.ia.umich.edu/specifying-
scholarship.html#howtouse)

• Community-Campus Partnerships for Health, Community
Engaged Scholarship program,
(http://depts.washington.edu/ccph/scholarship.html)

• New England Resource Center for Higher Education
(www.nerche.org)
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